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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Knockhall Primary 
School 

Number of pupils in school  357 

Proportion (%) of pupil premium eligible pupils 35.9 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/22 – 2024/25 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Julie Carson 

Pupil premium lead Chloe Riley 

Trustee lead Nav Sanghara 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £176,000 

Recovery premium funding allocation this academic year 
£18,995 (pooled as a 
trust to pay for 
intervention teachers)  

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£7600 (pooled as a trust 
to pay for intervention 
teachers) 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£176,000 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges they 
face, make good progress and achieve high attainment across all subject areas. The 
focus of our pupil premium strategy is to support disadvantaged pupils to achieve that 
goal, including progress for those who are already high attainers.   
We will consider the challenges faced by vulnerable pupils, such as those who have a 
social worker and young carers. The activity we have outlined in this statement 
is also intended to support their needs, regardless of whether they are 
disadvantaged or not.  
High-quality teaching is at the heart of our approach, with a focus on areas in which 
disadvantaged pupils require the most support. This is proven to have the greatest 
impact on closing the disadvantage attainment gap and at the same time will benefit 
the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed 
below, is the intention that non-disadvantaged pupils’ attainment will be sustained and 
improved alongside progress for their disadvantaged peers.  
Our strategy is also integral to wider school plans for education recovery, notably in 
its targeted support through the use of the recovery funding towards dedicated 
intervention teachers who will work across our trust, for pupils whose education has 
been worst affected, including non-disadvantaged pupils.      
Our approach will be responsive to common challenges and individual needs, rooted in 
robust diagnostic assessment, not assumptions about the impact of disadvantage. The 
approaches we have adopted complement each other to help pupils excel. To ensure 
they are effective we will:  

● ensure disadvantaged pupils are challenged in the work that they’re set  
● act early to intervene at the point need is identified  
● adopt a whole school approach in which all staff take responsibility for 
disadvantaged pupils’ outcomes and raise expectations of what they can achieve  

 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Assessments show disadvantaged pupils generally have greater 
difficulties with phonics than their peers which in turn affects their 
reading attainment and development. 

2 Attendance for disadvantaged pupils continues to be a challenge, 
particularly persistent absence. Attendance for disadvantaged pupils for 
academic year 20/21 was 90.6%, and PA was 42%. 
Our assessments and observations indicate that absenteeism is 
negatively impacting disadvantaged pupils’ progress.  
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3 Our assessments (including wellbeing survey), observations and 
discussions with pupils and families have identified social and emotional 
issues for many pupils, notably due to a number of social issues during 
school closure periods – the number of encompasses increased during 
the pandemic. These challenges particularly affect disadvantaged 
pupils, including their attainment. A large number of our pupils under 
social care and in wellbeing intervention groups are disadvantaged 
pupils. 

4 Assessments indicate Maths attainment for disadvantaged pupils is 
significantly below non-disadvantaged pupils, following school closures 
during the pandemic.  

5 Assessments, observations and discussions suggest that some 
teachers require additional support in order to effectively support the 
most disadvantaged pupils in the school.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved phonics and reading attainment 
among disadvantaged pupils. 

Assessments and observations indicate 
significantly improved progress and 
outcomes among disadvantaged pupils. 

 

The gap between disadvantaged and non-
disadvantaged pupils in phonics and 
reading is narrowed in line with National for 
the year 24/25. 

Improved Maths attainment among 
disadvantaged pupils.  

Assessments and observations indicate 
significantly improved progress and 
outcomes among disadvantaged pupils. 

 

The gap between disadvantaged and non-
disadvantaged pupils in maths is narrowed 
in line with National for the year 24/25. 

Improved attendance across the school, in 
particular for disadvantaged pupils 

Attendance to be in line with or above 
National average particularly for 
disadvantaged pupils, including with 
persistent absence.  

 

Pupils feel safe in school and their wellbeing 
improves, particularly our disadvantaged 
pupils.  

Pupils are given appropriate tools and 
interventions to support them in school to be 
successful.  

 

To significantly reduce the number of 
exclusions, particularly for disadvantaged 
pupils. 
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Number of behaviour incidents is reduced, in 
particular for disadvantaged pupils.  

 

Wellbeing surveys from all stakeholders 
indicate positive change with regards to 
wellbeing in school. 

Teachers can effectively scaffold and 
differentiate learning to support the most 
vulnerable pupils to make progress 

Pupils will make adequate progress and 
attainment for all pupil groups will be in line 
with national data outcomes.  

 

Gap between disadvantaged and non-
disadvantaged pupils attainment will be 
significantly reduced.  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £35,850 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Training for staff on 
how to use 
assessment 
(summative and 
formative) to inform 
planning to close gaps 

Assessments can provide insight into the 
skills and knowledge pupils have retained 
and are able to recall and apply. This in turn 
allows teachers to identify areas for 
improvement for children to ensure 
additional support is in place for them.  

Teacher Feedback to Improve Pupil 
Learning | EEF 
(educationendowmentfoundation.org.uk) 

 

Improving Literacy in Key Stage 2 | EEF 
(educationendowmentfoundation.org.uk) 
and Improving literacy in KS1 Improving 
Literacy in Key Stage 1 | EEF 
(educationendowmentfoundation.org.uk) 

 

 

1,2,3,5 

To improve teaching 
and learning through 
continuous 
professional 
development. 

CPL is key to improving teaching and 

learning and there is a huge evidence 

base to support the need for effective 

CPD. CPD is planned for the year to 

support the delivery and implementation 

of the curriculum and allow teachers to 

develop. 

 

Delivery of CPD, linked to the EEF 

Effective Professional Development 

Improving Literacy in Key Stage 2 | EEF 

(educationendowmentfoundation.org.uk) 

 

3, 4 and 5 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £14,794 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Ensuring all children 
in school make the 
required progress 
through the delivery of 
high quality 
interventions. 

High quality interventions have been 
proven to improve pupils outcomes and 
close gaps in attainment. Ensuring the 
interventions being planned and 
delivered are done so by ensuring the 
correct adults are delivering them is a 
key priority. 

 

EEF Making best use of TAs Making 
Best Use of Teaching Assistants | EEF 
(educationendowmentfoundation.org.uk) 

 

Digital learning, or linking to EdTech 
Using Digital Technology to Improve 
Learning | EEF 
(educationendowmentfoundation.org.uk) 

 

Structured interventions delivered by TAs 

Teaching Assistant Interventions | EEF 

(educationendowmentfoundation.org.uk) 

Behaviour interventions in place 

Behaviour interventions | EEF 

(educationendowmentfoundation.org.uk) 

 

1, 3, 4 and 5 

Address SLCN 
through targeted 
interventions with in 
house and external 
SALT therapists 

Due to the pandemic, we have seen a 

rise in the number of children who need 

support with the speech and language 

acquisition. This is done through in class 

support, one to one and small group 

interventions.  

Oral language interventions Oral 

language interventions | EEF 

(educationendowmentfoundation.org.uk) 

1, 2, 4 and 5 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
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One-to-one tuition One to one tuition | 

EEF 

(educationendowmentfoundation.org.uk) 

 

Small group tuition Small group tuition | 

EEF 

(educationendowmentfoundation.org.uk) 

 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £125,356 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Comprehensive 
pastoral provision offer 
to include access to 
breakfast club, Nurture 
group provision, 
wellbeing coach 
support and 
counselling 

The recent pandemic has shown a need 

for children to have access to wellbeing 

support. Engaging with parents and 

teaching the children specific strategies 

is proven to have the best outcomes to 

support with this.  

Parenting-based initiatives linked to the 

EEF Working with parents to support 

children’s learning Working with Parents 

to Support Children's Learning | EEF 

(educationendowmentfoundation.org.uk) 

Improving social and emotional learning 

Improving Social and Emotional 

Learning in Primary Schools | EEF 

(educationendowmentfoundation.org.uk) 

 

1, 2 and 3 

To reduce behaviour 
incidents and FTEs. 

Behaviour for learning has a huge 

impact on children’s attainment. 

Ensuring all children feel safe and 

secure in school is key to helping them 

make good progress. This includes 

2, 3 and 5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
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whole school initiatives and targeted 

intervention support.  

Improving behaviour link to EEF 

Improving Behaviour in Schools | EEF 

(educationendowmentfoundation.org.uk) 

Behaviour interventions in place 

Behaviour interventions | EEF 

(educationendowmentfoundation.org.uk) 

 

In house Community 
Liaison Officer and 
access to LA EWO 
service to support 
families with 
attendance and acute 
need 

Attendance is directly linked to pupil 

outcomes. This includes whole school 

initiatives as well as targeted support for 

individuals/ families.  

Improving attendance – DfE advice 

Improving school attendance: support 

for schools and local authorities - 

GOV.UK (www.gov.uk) 

Improving social and emotional learning 

Improving Social and Emotional 

Learning in Primary Schools | EEF 

(educationendowmentfoundation.org.uk) 

 

2 and 3 

 

Total budgeted cost: £176,000 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, 

and 2020 to 2021 results will not be used to hold schools to account. Given this, please 

point to any other pupil evaluations undertaken during the 2020 to 2021 academic year, 

for example, standardised teacher administered tests or diagnostic assessments such 

as rubrics or scales.  

Our internal assessments during 2020/21 suggested that the 
performance of disadvantaged pupils was lower than in the previous years 
in key areas of the curriculum. 
 

Our assessment of the reasons for these outcomes points primarily to Covid-19 
impact. As evidenced in schools across the country, school closure was most 
detrimental to our disadvantaged pupils, and they were not able to benefit 
from our pupil premium funded improvements to teaching and targeted interventions to 
the degree we had intended, despite continuing to develop our curriculum and 
providing continuous professional development for our staff to develop pedagogy.  
 
The impact was mitigated by our resolution to maintain a high quality curriculum 
throughout the year, including during periods of partial closure, which was aided by use 
of online resources such as those provided by Oak National Academy, and the 
investment in educational technology to ensure that our most disadvantaged children 
could access on-line learning if they were not in school.  
 

Attendance in 2020/21 was lower than in the preceding years with higher persistent 
absentee rates than previously. Analysis of this has shown that it is predominantly due 
to Covid-19. Persistent absence of disadvantaged children was significantly higher than 
non-disadvantaged children. This gap is larger than in previous years, which is why 
attendance is a focus of our current plan.       
 

Our assessments and observations indicated that pupil behaviour, wellbeing and 
mental health were significantly impacted last year, primarily due to COVID-19-related 
issues. The impact was particularly acute for disadvantaged pupils. We used pupil 
premium funding to provide wellbeing support for all pupils, and targeted 
interventions where required, including access to counselling. We are continuing to 
build on that approach this year.  
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Maths 1:1 tutoring online Third Space Learning 

  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

 

What was the impact of that spending on 
service pupil premium eligible pupils? 
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 

For example, about your strategy planning, or other activity that you are implementing 

to support disadvantaged pupils, that is not dependent on pupil premium or recovery 

premium funding. 

 

Additional activity  

• Our pupil premium strategy will be supplemented by additional activity 

that is not being funded by pupil premium or recovery premium. That will 

include:   

• utilising a DfE grant to train a senior mental health lead.  

• offering a wide range of high-quality extracurricular activities to boost wellbeing, 

behaviour, attendance, and aspiration.  

Planning, implementation, and evaluation  

• We triangulated evidence from multiple sources of data including assessments, 

engagement in class book scrutiny, conversations with parents, students and 

teachers in order to identify the challenges faced by disadvantaged pupils.   

• We looked at a number of reports, studies and research papers about effective 

use of pupil premium, the impact of disadvantage on education outcomes and 

how to address challenges to learning presented by socio-

economic disadvantage. We also looked at studies about the impact of the 

pandemic on disadvantaged pupils.   

 

 

 

https://www.gov.uk/guidance/senior-mental-health-lead-training

